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a) 8
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Island Lake
a) 1s
b) 3,000

The Pas
ay 12
b) 13,000
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b) 2,200 : b) 500
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Téquests took several. forms, - Predictably, N
Smmittee wag formed.’ Polite i_ett_ers werd N

is little was done and by 1970 no significant

- Programs for minorjity People were extremely popular

1S synonymous with Native because the population
xclusively native, However, the mandate for

Sept. 13, 1l96s. Brown was
University of Manitoba. Sealy was an
SYstea and wasg later appointed to the

See for example "p. Bruce.Sealy to Dr. J. Brown,
at the tipe Pean of Education at the
aﬁministrator in the st. Vital Schoc]
Faculty by Brown, o
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in educational circles. Brandon University, was a young- university with a
Faculty of Education. which had nothing to lose. And so an interesting
comblnatlon of opportunlsm, vigor, some idealism, and a great deal of luck
prcvided a context in which several teacher education projects. were cr=ated,
sponsored by Brandon Unlver51ty and funded by various government sources.
The Project for the Education of Native Teachers (PENT) foatured
five years of extended summer sessions coupled-with full time teaching loads
(or teacher aide jobs) for the remainder of the year. PENT started in the;
‘summer of 1971. The Indian - Metis Project for Careers Through Teacher
Education (IMPACTE) provided teaches educatlon for both treaty and non-treaty
Indians and began in the’fall of 1971. The following year (1972) the Wlnnlpeg

Centre Project was initiated with a mandate to train inner city residents as

teachers. ?

All three projects provided two years of training? They extended
the time to acquire this training to 2} - 3 years. Special adult student
admission requirements_(anyone 21 years of age may attend university'regard-
less of their educational background)'were nsed. Extended field based

practlcums were encouraged. 0ff campus formats were also implemented in at

lcast part of each project. The context provided by these three projects was 2

in large :art respon51b1e for the design and implementation of BUNTEP.

During the 1972-73 academlc year IMPACTE received letters from Norway
House and Island Lake.in northern Manitoba asking that IMPALCTE expand to thelr
communities. The response was that while the project was interested in northern
expansion, financial resources were not available for such a service.

It was at this time that several things occured which were to facilitate
the actual creation of BUNTEP. The Director of IMPRCTE, Donald A. Robertson, a
i native of Norway House, was convinced of the importance of finding a way to
fulfill aa educational dream that would contribute to the development of the
north, i.e., the training of nortnerners to handle their own affairs. Also
the Youth Secretariate of the government of Manitoba's Department of Colleges

and Universities Affairs had a mandate to develop programs for summer employment

4 - e: : . . :
The minimum certification requirements for elementary teachers 1n Manitoba.
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for students and was looking for a way to expand into tbe north. It
approached the Faculty of Education at Brandon University with a view to
co-sponsoring a Northern Summer project. The Planning and Field Experienées
Office at Brandon University was able to coordinate efforts between the Youth
Secretariat and IMPACTE students in a way that facilitated the operation of a

Northern Education Project in the summer of 1974. This project took .place in

Nelson House, Norway House, Split Lake. Concurrently the provincial government

was investigating metnods whereby projects in human service development could

" be financially supported through the Western-Northlands agreement between the

Provincial and Federal government.

During the summer of 1974 the university vigorously supported the
Northern Education Project. This exercise proved to be a Feasonable success
as a pilot project for teacher gducation in the north. It helped provide
contacts with the échools of northern communities and gave a reality check
on the feasibility of doing field based things?

When in the summer of 1974 fundihg arrahgeménts were made through
the Northlands agreement a content existed which guaranteed the establishment'
of BUNTEP. _

Experience in earlier projects had provided precedence in: the
acquisition of funding; the tentative acceptance by the university of the
principle of off campus delivery‘of programs; and the training of admipistrative
and instructional staff. -

BUNTEP was presented to, the Faculty Council to the Faculty of Education
and to ﬂhe Senate of the University and was accepted by these bodies as a
project sponsored by Brandon University. Its design included a period of

six months for planning and implementation, August, 1974 - January, 1975,

with the target date of course initiation projected for January, 1975.

PROJECT IMPLEMENTATION STRATEGY

Using the coatacts made through the summer Northern Education Program,

letters were sent out to the band councils of Nelson House, Norway House, Island

See Appendix A for literature on the Northern Education Projects, p. 50.
s AL
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Lake, Cross Lake and Split Lake explaining the program and asking if there
was interest in opening a BUNTEP centre in their community. All communities
responded positively.

The next steb was a visit to the community by the director and the

academic coordinator. Two contacts had to be made, the local government and

the school personnel.

A joint meeting was held with the chief and council and the school
‘committee. - This session was usually organized and chaired by the director,
who 1is a Cree speaker. The program was explained in general along with
fiscal policy concerns, the needs of transportation, and housing. Further,
the kind and number of students that may be interested was also established

t this meeting.

/

The second contact was made with the school community. Usually in
a staff meeting, the academic coordlnator met w1th the administration, teachers,
and often the school committee, to explaln the academic program, field experience
component, the principles behind the extended field base practicum, and how they
as cooperating teachers could.participate. Extremelf helpful in both meetings
was the informal document "Some Informel Thoughts on an Ideal Centre"6 which
explalned in print what the project director and the academic coordinator

were reinforcing in person. The agreed policy was that if either of these

two groups showed less than whole hearted support and enthusiasn for the

project, the project would not be initiated in that community.
' A further phase of implementation involved the acquisition of necessary

] physical facilities. Housing for the teaching centre, classes, the resident

instructor, and the visiting instructors was needed. Perhaps this was the most

crucial of all implementation activities due to the fact that housing space and
classroom space was at a premium in all northern communities.

At this point'éupport from the school administration at the regional
level was crucial? The superintendent of schools "suggesting" that classroom

and teacher centre space be found in the complex was an absolute must if in

fact a smooth initiation was to come about.

See Appendix "B" p. 5l.
.o ’ 7 N ' »
i Specifically this is Indian Affairs with the exception of The Pas. To this
[:RJ}:‘ date the project has enjoyed the vigorous support of all superintendents.
‘ n
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At this time teacher centre workshops were delivered By project staff

as an in-service to demonstrate to teachers what a teacher centre was in the

f.
BUNTEP structure?

The next phase was the recruitment of personnel, ‘i.e. students

and centre coordinators. The student recruitment was primarily a function of

community personnel in cooperation with the project. The recruitment of

centre‘coordinators was a responsibility of the administration of the pro;ect.

As the project continues the endorsement of the students ‘and the community of

faculty appointments should become more vigorous.

The final phase of the implementation was the actual beginning of

scheduled courses within the community. At this time it was crucial that

the problems of the loglstlcs of the north, i.e. flight schedules, charters,

snowmobile transport, communication and so on, will not be complicated further

by lack of organization by the project. Project plans must be super organized.

For example, a centre coordinator should be able to tell an individual whose

transportétion they were trying to hire exactly how much they would be paid,

and when they would be paid, so that these kinds of negotiations could be clear

cut and without hassels.

In January of 1975 centres which had been established by IMPACTE in
The Pas, and Camperville were transferred to BUNTEP. Camperville, while

funded by BUNTEP continued to bes administered by IMPACTE. At The Pas,'a

Centre Coordinator was hired and had been living in the community since

September, and a teaching centre was set up. However, this centre was not

really a BUNTEP centre in the sefge that it had no community committee and
the students primarily were recruited from other places and moved to The Pas
in the IMPACTE fashion. 1In the summer and fall of 1975 these students

finished their program and a new group of 14 students was recruited to a

centre that was much more community oriented and a centre committee has been

"initiated there.

In Cross Lake 11 students were recruited, a coordinating committee
set up and a centre coordinator appointed. The centre operated from the lower
level of one of tﬁe local schools and the centre coordinator's housing was

provided with one of the local teachers for the time being.

8 See Appendix "C" for a description of the Teaching Centre.

i0
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At Nelson House, 11 students were recruited, a centre set up in the

school and a coordinating committee established. Housing was provided for

the centre coordinator by Indian Affairs.

At Island Lake, 16 students were recruited from the communities of
Garden Hill, St. Therese, Wasagamach, and Red Sucker Lake. The teaching
centre operates out of the lower level of the teacherage at Garden Hill. A
centre coordinator was appointed who had been a member of the staff of Garden
Hill School.

An orientation’ session, staffed by the personnel of the anfluent
Education Branch, of the Department of Education was held in Nelson House
and Cross Lake in mid January and two weeks later at Island Lake. Nine hours
of course work were then-begun in all three centres includiné Introduction
to Teaching (3 c.h.) and Elementary School Structure and Currlculum (6 c.h.).

A further 3 credit hour course was offered in Island Lake.

.

In addition field experience workshops on what was expected of
students and the responsibilities of classroom teacher while working with the
students were held in all centres. In cbnjunction with these workshops on
fleld experlence,.workshopg on the teachlng centre and how it can support
school activities were also held in each of the communities involved.
Inventories and supplies for the teaghing centres were coordinated out of

the Winnipeg office which BUNTEP.shared with the Winnipeg Centre Project.

i1
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SECTION II
THE PEOPLE

The Students

® A. Recruitment: Usually recruitment of students is the first function
of the centre committee.l Often it becomes a model for the future involvement
of the committee. A contact person, perhaps the home school coordinator or
some such representative, circulates.application forms to interested people
in the community. The centre committee then establishes an interview schedule
for perspective students and invites representatives of the project staff to
participate.during this process. The staff'provides information as to what'
a student's responsibilities might be in the program. Actual selection is a
colleagial affair with the "casting ballot" ih the case of difficult décisions
made by the community_repnesentatives. ' i

C Al perspective students are interviewed. Ability to do university
work, per50na11ty traits, and the ability to communicate are taken into
consideration. However, the major question that the.commlttee asks is,
"Is this the kind of person we want to teach the youngsters of our community?”.
A commitment to teaching by an applicant often receives much more consideration
in these recruitment proceedings than his/her academic background; The
expe;ience of other projects (e.g. IMPACTE) demonstrate that academic skills
necessary to do university work can be acquired by tommitted adults no matter
what their educational background at the time of recruitment.2

A major”pglicy consideration of BUNTEP has been to recruit students

from the community involved. Partly this ig in support of the notion of
a community project, but also hbusing is in extremely short'supply in the
rural communities of northern Manitoba. Housing for temporary residents is

just not available. Any amendment to this policy should not be considered

until after suitable housing is assured. Y
' The number of students recruited in a community ofteﬁ depends on
the available space in the local school(s) for them to do their practicum. ,
The equation used is one half the number of classfooms open in‘the community
minus one equals the number of students recruited. In the future staggered

field experience'placements or the opening of new education facilities may

 For the structure and duties of the centre committee see Appendix "B" p. 51..

2 ' . . .
A. J. Loughton, "IMPACTE: An Internal Evaluation", Unpublished Evaluatlon'

IMPACTE, Brandon University, 1974.

12
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change the numbers. However, this policy seems to serve the project well

at this pgint.

EEéfilSE‘ The student profiles show that the“mythical "éverage"
BUNTEP- student is érdbgbly female, approximately é3 years old, with grade
10 education, responsible for two dependents; with an intermitent work
‘%istory,‘and is a native who lives\iq\a non urban community north of the
gifty—third parallel. - It is safe to gsay that prior to BUNTEP a person with

the profile cited above had absolutely no real opportunity to gain formal

post-secondary training.

§e§: A majority (62.2%) of the BUNTEP students are women {Table 1).
Several thinge contr%bute to this.. For example, a significant number of the
original students of BUNTEP were emplo}ees of the Indian Affairs Deparﬁment
as teacher aides or clerlcal workers imschools. The majority of these
positions have tradltlonally been f;lleéSby women in northevn Manitoba.
Also there are still traces of the ;Etltude,thdt teaching is \partlcularly
in the elementary school) "womeﬁ's work". This is changing as the 37.8%
male student population indiéates. The educacion of the northern natives
provides no exception to the fact that girls appeaf to achieve better at the
high school level than do their male counterparts. Therefore, there is a
larger number of young women in the commé;ities with successful completioh

of at least some high school. There is no evidence that the male applicant
isldiscriminated against. o

! The women oﬁ the project support three times as many dependents as
do their male counterparts. They are slightly less educated and make up the
bulk of those students who were cmployed before thelr recrultmentb They are
also slightly older ‘than their male colleagues. (See Tables 2-5). /”~

.Age:” The BUNTEP student body while older than the normgl university

student populgtion, (which is usually 18-24 years of age) still averages under
25 years of age. (Table 6).‘ This may be indicative of a trend in the
nofthern communities that is slowly occuring i.e. young people are gaining more
educational qualifications. For example, 10 of the 13 BUNTEP students that
are high school - graduates are under 24 ycars of a@e. (TEble 7). Two thirds
of the BUNTEP students who attended high school are from the same (under 24)
age group. This may be cvidence for the notion of a "cultural watershed”.

that divides northerners at about age 30. For example, the percentage of

13 . S
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persons under' 30 who do not speak English is very small while the number
of persons over 30 who do not (or do not wish to) speak English is

significantly higher.

Other Variables: Other selected variables on which profile infor=-

mation was collected (See Tables 8 to 13)vprovide interesting background
information but do not show definite trends. For example, over half (56.8%)
of the students have one dependent or less. The responsibilities of the

remaining students vary. Experience in other projects e.g. IMPACTE, has

" indicated that the extra responsibilities of dependents has not been a

detriment to the success of the students. It appears that the financial
allowance scheme which is pro-rated on the number of dependents has allowed
the student to support his or her family adequately while attending classes?
This apparent alleviation of financial pressures may be responsible for
allowing older students with a number of dependents to survive economically
while they study.

A significant number of BUNTEP students (35.1%) did not attend
high schoo% at.all. It will be 1nterest1ng to note how these students, often

the older students with heavy respoqslbllltles as well, adjust and succeed in

. the project.

High school graduation certainly does not guarantee employment in

the north. Of the 13 high schoo} graduates now in the BUNTEP program, only

¢

five were employed at the time of their admission to the program.

A profile of the students as seen by their cooperatlng teacher (s) :

The over-whelming majority (93. 0%) " of cooperating teachers sgiveYegyfound their-

BUNTEP student- easy t__ggt along with. (See Table 14) Thls vote of

confldence in the area of good relatlonshlps is tarnlshed sllghtly as only

half.as many cooperating teachers felt as strongly about the adequacy of

daily preparation on the part of the BUNTEP student. (See Table 14).

Perhaps this su;ports.the notion that BUNTEP?students are not aggressive

enough. They should be encouraged to take more initiative particularly in

the area of personal responsibility. e f
Many students are already assets to the classrooms they serve

according to the cooperating teachers they work with. When respondlng to the

See allowance table Appendix "D, : >
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item "BUNTEP‘students are useful in fhe instructional process in my class”
two thirds of theicooperéting teachers strongly agree. (See Table 15). How
do the cooperating'teachers view the potential of pUNTEP students? - In respohse
to the item asking "I believe my BUNTEP student has the potential to become an
above average teacher" over one-half o the teaéhers (53.7%) who respoﬁééd
agreed with this étatement. This would imply that the BUNTEP student body is
comparable to any student teaching sample. Perhaps even more important is
the fact that less than’ 10% of the cooperating personnel disagreed with the
above assessment. (See Table 15). Even allowing for a natural project
"Hawthorne effect" this is a positive assessment of the BUNTEP student body
by the cooperating teachers of the project.

Item 18 on the questionnaire states "My BUNTEP student enjoys child-
ren". Admittedly part of the reason for asking this question is because of
an uncomfortable feeling on the part of the auphbrs that we certify people to
teach in Manitoba without even asking them if they like children. The res-
ponse of the cooperéting teachers was a bit disquieting with slightly over
16% answering other than number one, strongly agree. (See Table 15).

The open ended responses to students by theif cooperating teachers
varied from centre to centre? An"area of commonality was the subje@t of
student responsibility. Responsibility (or lack of it) is defined in terms
of personal committment by the c90perating teachers. This means committment
not only to the project but to teaching'generally.' Specifically, the teachers
see this personifiéd in terms of punctuality, preparedness and course success
Of particular interest is that those communities that have :he most vigorous
community involvement (e.g. a strong centre committee), are those communities
where the teachers are most happy with their students. It appears though
there is a definite connection between community involvement and support for -
the project and the pérsonal growth of the students.

Both community people and an individual staff member or two, mentioned
dufing interviews the issue of native persons and their dependency upon
organizations. The traditional structure of communities dominated by govern-
menE”/genc1eq allow an individual to use the agency (e.g. Indian affairs)
as an easy scapegoat in times of crisis instead of following through with

their own initiative to solve problems. Independence in such times may be a

[ERJ!:‘ 4 See copy of questionnaire appendix "D". j_s
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new concept and the student and the community committee alike may have to

"shift gears" if they aré going to play a real decision-making role in the
project and in their own professional lives. . ' _

As educators, the project staff and the cooperating teachers have a
responsibility to facilitate student independence. However, this is not done
by *giving"! Independence is best gained students by being a real parﬁ in
the process of project éovernment. For example, the role of the project staff
should be to provide things like the meeting place, and perhaps the organiza-
tion, where the decision making can take place. But the decisions must be made
by the peéplé who are most directly involved, i.e. tﬁé northern residents.

Further, students should be able to do more than take courses, do
field eiperience and get certified. They must come to terms with the unique
educational problems presented by a northern community, e.g. control, dropouts,
curriculum development, etc. The prc¢iect must provide activities to help the
search for answers to these educational yiestions by BUNTEP students.

It appears that the staff may not have spent enough time and energy
discussing the BUNTEP program with individual students and teachers. Few
students really know and understand the compulsory and elective course demands
of the Bachelor of Teaching program. Even more crucial is a clear under-
standing of the role of field experience and how this‘integiates with course
work and the students over-all pEeparation as- an educator.

Students should and must be_involvéd in project policy making,

(both at the centre and in the over-all project). However, this must be a
vigorous involvement with items dirxectly concerning students circulated early
so that the student representatives can solicit and receive feedback on the
issues involved. Specifically students-should have a representative- from-each
centre who sits on the project's central council as well as several members

’

on their own centre committee.

-

The Centre Coordinators

BUNTEP centre coordinators are typically in their early thirties,
have graduate degrees, and share a desire to see the people of the compunities
control ‘their own destiny. They are in many ways pioneers in a new education-
al environment, often without colleagial support and operating without prece-
deénce of either policy 6r behavior. The coordinator relates witﬁ at least

PR
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four publics. These include: community residents and their representatives;
the students; the coopereting schools persbnnelf and the central BUNTEP .
administration -as a part of the larger Brandon University community. Of course,

a whole myriad of interests and pressure groups can be added to these in the

larger context of centre and project development.

The soc1a1 and educational context in which the coordinator works is
both facilitating and debilitating. It is facilitating in the sense that an
ideal format is present for the main goal of the education of students within
their own social mileau. However, this task is often attenpted under the most
difficult of circumstances, often alone, without sophisticated facilities, and
often without short-term examgles of suctess.

The centre coordinators liaison with school personnel is of great
importance. The relationship between the university and the cooperating school
personnel is often dependent upbn how vigorous the interest of the university
representative (in this case the centre coordinator) is viewed by teachers.

Tney must be in the school often, easily available, be completely infofmed,
and be interested in the progress -of each individual student.

Perhaps a fundamental compliment to the centre coordinators is that )
all centres have survived. During"tne planning stage estimates as to the lengtn
of time BUNTEP would survive in the isolated communities of the north ranged
from three weeks to six months. .In no small part, the reason for the in-
accuracy of such predictions has been the BUNTEP centre coordinators.

The.ptojeEt owes these people several things. They must be directly
in&olved in making the policy of sthe project. Information regarding the
decisions of university bodies and the funding agencies must be given directly
and immediately to them. Also the project must proviﬂe'sessions (often in the =
communities of the north) where the staff of the project can formally and :
informally interact and receive the mutual support and benefit of belonging
to a community of educators. At no time should six weeks pass by without a

gathering of some sort, e.g. staff meeting, a seminar, a symposium, etc.

ERIC "
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The Visiting Professors ) v \

The recruitment of good Visiting\personnel is one of the more difficult .

“and.creative efforts facing the pro;ect. People who £ill these-positions

must in fact‘be more. than university professors. They must be teachers with
good skills adaptable to 51tuat10ns where sophisticated facilities are not
available. They must be able to work | in a situation where short'term feed~
pback is not necessarily strond or conSistent. Most of the visiting professors
recruited so far into the BUNTEP proqram reside in Winnipeg and this contri-
butes to an "jdentity crisis" of sorts, i.e. they are not Brandon University
personnel in the same sense as campus professors, and yet they are asked to per—

form the same service out of a suitcase.

’

On the other hand, the people of the north are used to having people
"parachute in" to their community on a one or two day pasis and leave again.
This phenomenon: is so second nature to northerners 'that it is veryr very
difficult to influence them w1th this kind of format. Hopefully the team of
the centre coordinatoer,: and the Visiting colleague can together overcome
the feeling "of having a serv1ce parachuted in. However, the visiting'format must
pe such that the visiting professor has time to be in the centre when classes

are not scheduled. He must have noffice hours" if in fact his function is to

"be more than just a deliverer of lectures Or class experiences.

Thus  far, the course delivery system has not been adapted parti—
cularly well to this kind of Situation either throuéh the use of facilities,
time or personnel. In‘other words the courses have been delivered in a more
or less traditional manner ‘with ,only non—traditional things being the course
Laking place in a northern community and delivered by a visiting person.

The orlglnal deSign -of- the project mentioned in’ several places a
cooperative effort among the Vlsltlng professor and several people who could
qualify as tutors to provide jndividual help for the students. This function
does not seem toO be commonplace to this day. | '

The students .also report that the format has not been one: where they
are able to informally chat with the professor jnvolved outside of class time.
Time schedules and the demands on the ‘visiting professor are such they rarely
have time to be in the community with unstructured time.

The project must provide supports that can pecome a "scholar's base"

for the visiting professor. The community of scholars providing an'educational

13
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" gervice in an jnnovative way must be the product of carefui groﬁp planning and
the diversified ideas of as many‘individuaIS'as.possible.. The project must

" organize and develop time when the people who are delivering the program have
the opportunity to plan and discuss ﬁggether.how they can best déliver:thisv
educatiqﬁal packaée. There is no questién that the visiting professor‘at this
point is generally.overworked and the schedule that they atteﬁpt co keep

is usually quite unrealistic.

N \
o - mrempy imn ST— .\ ~ -

19



v. ;

Y

- 15 -

The School personnel

project staff report that the support of school personnel is a very<'”

positiye”aspect of the first year of the operation of BUNTEP. This is not to

suggest that problems haven't occurred. Even the time of start-up {mid-year,

January, 1975) provided some problems for the project. For example, several

“of the BUNTEP students were "teaching on permlt or acting as teacher . aides in

the schools that were involved with the project. Their release to begin BUNTEP
tralnlng created a teacher shortage at a difficult time of the year. In a
minority of cases the good will of individual teachers has not yet been gained
because of this. However, the majorlty of teachers have been verY/supportive.

The students view their cooperatlng teachers as "easy to get along
with" (an 81.6% agreement) and‘well prepared (an 84.2% agreement). For their
part a majority of teachers feel that they would llke to continue (80.5%) - to ‘
be a cooperating teacher in the future and only one teacher surveyed stated
that they were not interested 1n contlnulng in thls capacity. Student teacher
cooperating teacher roles are as good as one could expect at this stage of the
project.; _ '

“As mentioned above in the discussion of the students of the project,
the concern about student respon51b111ty arlses again on the recoﬁmendations of
the cooperating teachers. _Punctuality, attendance, and preparatlon, are crucial
to maintaininémgood project/schgol and or student/school relationships. Thef
project must find ways of communlcatlng to students that these are the real
world indicators of - their committment to teachlng certa1n1y as far as the
cooperating teacher is concerned!.

"As ln all of teacher educatlon in Canada the recruitment of cooperat-
ing teachers is not as carefully ‘done as it could be. In “fact it is-safe £0. -
say that usually one sends out a call for volunteers.

This leaves 11tt1e space for a review of ‘the teachers compentency or
the appropriateness of their program More time needs to be spent with the
cooperating teacher explalnlng the goals and objectives of the program and how
the program can help them in their classroom. At the present time the.recrult—
ment is often by the nomination of the principal only. Teachers should be in-
volved in an indepth discussion of the function of the project pefore they are
akked to make a decision as to whether or not they would l1ike to be a cooperat-

ing person in the project.' and then the actual decision should be a mutual one

20
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staff. In addition,
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the school administration, the teacher, and the project

the teacher and the student should be able to commit them—

selves for a short period (perhaps a week) at the end of which one or both

parties could opt for a new arrangement.

Two-thirds

of the coooeratlng teachers and students feel that cooper-

ating teachers should be . involved, in the evaluation of students. {seé Table

14). Another third of each group are neutral on this subject and about one-

fifth (19%) agree th

evaluation of studen

at the cooperating teacher should have no part in the

ts. This topic should be the topic of vigorous workshop

activity involving teachers and BUNTEP students and alternatives\must be

established for teachers who do not wish® to part1c1pate in ‘the evaluation

exercise;“ The major

ity of cooperating teachers also feel that they have time

to cooperate more ' vigorously in the project. For example, in response-to

the item on cooperat
have time to do 'this
jnitiative to facili
.relationship; howeve
with the cooperating
enterprise.

The teache

team of the project.

ion with methods instructors 55% agreed that they would
while only 10% disagreed. The project should take the

tate this cooperatlon. It must not be a supervisory

r, it should be a colleagial in nature (form and activity).-

teacher being made to feel very much a colleague in the

.

rs are not that interested int being part of the design

(see Item 13 Table 14). They do want to be completely

informed about design decisions and how they are made.

The cooper

ating personnel recommend.

In respons
.cooperating teachers

1. Cooper
in the communities s
in a local setting.

2. Cooper

e to the itewm."What I like best about the BUNTEP program”
stated

ating teachers (over 50%) endorsed teaching the program

o that northerners,could have access to teacher education

ating teachers endorsed (about 50%) the notion of the

extended field base practicum as a superior method of professional training

in comparison to the
wThey'll be better P

3. A sign
as building a school
information about nr

aided in the native

Ehorter traditional format, a sample response said,
repared than I ever was."

ificant number (approximately 50%) mentioned the program
native community relationship through understanding and
oérams. Several teachers added comments that this also

non-native communication in the community-

21
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4. Several (about 25%) also mentioned t;e fact -that BUNTEP students
aided the quality of instruction in their classrooms by helping with tutor-
ing small.group work, etc. '

5. 1In the communities where evening courses were offered tnese
were mentioned by the majority of teachers as being a positive asset to the
project.

' 6. A few teachers referred to the teaching centres established as
part of the BUNTEP centre. '

In response to "What 1 11ke least about the BUNTEP program” the
teachers stated: R »

1. In some cen?res (one or two) "the majority of the cooperating
teachers were dissatisfied w1thkthe superV1sory style of the centre coordina-
tor. This usually meant lack of v151ts, and shortness of the visits that
were made. Although other comments suggested that centre coordinators should
not "just walk in like they owned the plaoe ,'these were definitely a
mirority. ' o |

. 2. ‘A significant number of teachers-in one or two tentres were
concerned as to whether or not students tock the program all that seriously.
Again the examples of committment were often stated in terms of punctuality,
attendance and preparedness. . .

In response to “Changes I would make" the teachers suggested:

« 1. Se551ons to build the faith of cooperating teachers in the

project. e.g. videctapes of successful lesson taught by BUNTEP students;
indepth discussions of program goals, ]01nt activities between teachers and

BUNTEP students such as communlty pro;ectS, etc.

- 2. Insure concrete ideas delivered-in- '‘methods courses for appli-
cation during field experience.
3. More methods courses delivered before field experience takes

place. (including a general methods course) .

4. Language arts dellvered pefore field experience.
5. ' Increased contact between project staff and teachers.
6. Use local resources in teaching of courses.
7. Course work "too much in too short period of time," change the‘
length of the format. '
8. Adapt each’ centre to the unlqueness of the community in which it
[1{j - Ziﬂ
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is found.

On the whole the qooperatioh of the school staff has been outstanding.
Because of the high turnover of staff in the northerﬁ communities the project
cannot assume that the ground work is done in the previﬁus year. Rapport »
and confidence building between individual teaching staffs and the personnel

of the project will probably continue to be an annual occurance.

v. The Communities

Several group interviéws, héld predominantly in the Cree language,
produced the following assessmehts of the project from community'people.

Comments on students fall into threg categories: the Sérsonal
involvement of the students; their contribution to the schools and school |
activities; and finally their contribution to the community.

Community people feel that the BUNTEP -student is a model for the
elementary and secondary school pupils in their communitiésve.g. "If the
BUNTEP student can make it so can I". <Young people are encouraged to stay
in school and can see a use of their schooling. The BUNTEP student sees
problems that the students may be having, and then deails with them with
empathy, in their own 1&hguage. Parents in the community feel that this
combination of empithy and 1anéuage helps the pupil to learn faster.

In the school the BUNTEE student is seen as helping teachiers inter-
pret problems and concerns that they face. This means not only actually
interpreting the Cree language but sometimes interpreting the native culture
for teachers. 'Community people expect BUNTEP students not only to stay in
training and to complete their cshise but to stay in their own community when
they complete their training. Hopefully this will help stop the annual teacher
turnover by providing native teachers in their schools. )

The school in the northern community is often an island i.e. an
institution of a separate sub-culture. Usually little communication takes
place between the school personnel and paéents. ~he BUNTEP student (and in
fact the IMPACTE graduate) have demonstrated already in the north that their
participation in the school has helped to break down the communication barriers
between school and community. Members of school committees and band councils
hope BUNTEP students can provide leadership for other community members in
the future. They also support proposals for training in other areas e.g.

23
Q

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

- 19 -

medical para-professionals, legal, education, clerical, technical trades,

etc. The general consensus is that if BUNTEP goes well other programs nay be

on the way in the near future.

Community people report that the involvement of school committees

and band council members in the affairs of BUNTEP have sometimes given them ,

a different view of the capacity of their community to change their own

t

conditions. The project should vigorously support the involvement of their

centre committees as policy makers, not only in the program as it exists but
in its future potential.

21
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TABLE I

BUNTEP Students by Sex

1975-76
NUMBER %
46 62.2
28 . 37.8
74 100.0

I
ot
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TABLE II

BUNTEP Students by Sex ang
Educational Background, 1975-7¢ B
# of Dependents

0 1 2 3 4 5 6 7
male 6 15 8 4 7 2 3 1l
' 8.1% 20.3% 10.8% 5.4% 9.5% 2.7% 4.1% 1l.4%
le 8 13 2 2 2 1 0 0]
10. 8%

17.6% 2.7% 2.7% 2.7% l.4% 0.0 0.0

3
<

106 Total D_epe,ndenté
(Female Students)

36 Total Dependents -

{Male Students)

AN

b e




‘emale

ale

lumn
tal |
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TABLE III

BUNTEP Students by Sex ana
Educational Backgroungd

7 8 9 10 11 12
2 2 6 8 11 10 7
2.7% 2.7% 8.1% 10.8% 14.95 13.5% 9.5%
0 1 4 3 4 10 6
0.0 1.4% 5.4% 4.1% 5.4% 13.5% 8.1%
2 3 10 11 1s 20 13
2.7%

~~
[\
-3

Row
Total

46
62.2%

28
37.8%

74
100.0%



male

le

lumn Total
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TABLE 1V
BUNTEP Students by Sex
and Work Experience
4
' Row

Unemployed Intermittent Stable Total
8 19 19 - 46
10.8% 25.7% 25.7% 62. 28
2 le 10 28
2.7% 21.6% 13.5% 37.8s

" 10 35 29 74

© 13.5% 47.3% 39.2% 100.¢(
-

. ..
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TABLE V

BUNTEP Students by Sex and Age

1975-76
=

: Row
19 & Under 20-24 25-30 '31-34 35-40 42~-54 ‘Total

:male 4 13 14 8 5 2 46
5.4% 17.6% 18.9% 10.8% 6.8% 2.7% 62.2%

ale 2 14 9 3 0 0 28
2.7% 18.9% 12.2% 4.1% 0.0 0.0 37.8%

[

olumn 6 27 23 11 5 . 2 74

otal 8.1% 36.5% 31.1% 14.9% 6.8% 2.7% 100.0

)
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TABLE VI

BUNTEP Students by Age

-~ : 1975-76

Number: : .
Age of Students % Cummulative %
19 yrs. & under 6 8.1 8.1 )
20-24 yrs. 21 36.5 44.6
25-30 yrs. a3 | 31,1 75.7
31-34 yrs. | 11 14.9 90.5
35-40 yrs. 5 . 6.8 97.3
42-54 yrs. . 2 | 2.7 100.0 -

. .
) v e
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TABLE VII

BUNTEP Students by Age
and Educational Background

1975-76
EducatlonallBackground Row
e 6 or less. 7 8 9 . 10 11 12 . Total
and under 0.0 + 0.0 0.0 1 1 0 4 6
1.4% 1.4%. 0.0% 5.4% 8.1%
-24 yrs. 0.0 0.0 2 1 7 11 6 27
2.7% 1.4% 9.5% 14.9% 8.1% 36.5%
-30 yrs. 0.0 2 4 5 4 7 1 23
: 2.7% 5.4% 6.8% 5.4% 9.5%  1.4% 31.1%
-34 yrs. 0.0 1 2 3 3 1 1 11
1.4% 2.7% 4.1%  4.1%  1.4% 1l.4%  14.9%
-40 yrs. 1 0 1 1 0 1 -1 s
_ 1.4% 1.4% 1.4% 1.4%  1.4% 6.8%
| | v
-54 yrs. 1 0 1 0 0 0 0 20N
1.4% : 1.4% : : 2.7%
- ] - v - . .
‘lumn 2 , 3 10 11 15 20 13 74

kal 2.7% 4.1%° 13.5% 14.9% 20.3% 27.0% 17.6% IOd.O
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TABLE VIII

BUNTEP Students By
Work Experience 1975-76

RélatiVe Freq Cum Freq
Fregq tecT) _(PCT)
10 13.5 13.5
'35 47.3 0.8
29 39.2 100.0
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TABLE IX

BUNTEP ‘Students. by
Educational Background 1975-76

Absolute o Relative % ' Cumulative

. Freq Freq %
- Education Background ‘

6 or less 2 . 2.7 2.7

7 3 4.1 6.8

e 10 1 ’ 13.5 10.3
9 : 11 " 14.9 35.1

: R .

10 15 : 20.3 ‘ 55.4

1 20 27.0 82.4
.
12 .13 17.6 _ 100.0
TOTAL. 74 100.0
. . ..




TABLE X

BUNTEP Students by Educational
Background and Work Experience

1975-76
 Row:
Unemployed Intermittent Stable " Total
vEducational Background
6 or less.. 1 v 1 o . 2
= : , 1.4% , " 1.4% : 2.7%
7 0 2 1 3
2.7% 1.4% . 4.1%
8 4 , g , 2 10
5.4% 5.4% . . 2.7% 13.5%
9 1 7 3 : 11
1.4 : 9.5 : 4.1 14.9%
10 1 . - 6 8 15
_ ‘ 1.4% 8. 1% ’ 10.8% 20. 3%
nu - ' 1 . . 9 1o =~ - 20
' 1. 4% 12.2% 13.5% . 27.0%
12 . 2 6 .5 , 13
2.7% : 8.1% 6.8% 17.6%
Column Total 10 35 | 29 74
‘ 13.5 ‘ 47.3 39.2. . 100.0

34
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/
TABLE XI

BUNTEP Students By _

Present Status,51975—76
Absolute Relative . Cum
Present status - Freq ' " Freq i Freq
Continuing 68 91.9 91.9
Dropout ' 3 . ) 4. ﬁ - 95,9
. .. ‘a 3
Sus;péndegd 2 ‘ . 2.7 98.6
Leave of Absence o .1 . - 1.4 100.0

TOTAL 74 100.0 -
[ ]
- v ..




Female

Male

Column
Total
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TABLE XII N
BUNTEP Students by Present
Status and Sex 1975-76

. . Leave of Row
Continuing Dropout Suspended Absence Total

43 3 . 0 . 0 46
58.1 4.1 ' 62.2-

25 0 2 1 28
33.8 2.7 1.4 37.8

68 3 2 1 74
91.9 4.1 2.7 i 1.4 100.0

-
. ..

36



- 32 -

TABLE XIII

BUNTEP Studentsg by Number 2y
of Dependents, 1975-7¢6

_ Number. of Number of Y Cummulative
Students Dependents ) , %
14 ; 0 ' 1e.9 . . 18.9
28 1 37.8 56.8
10 2 13.5 70.3
6 3 8.1 . 78.4
9 4 - 12.2 90.5
3 o 5 ' 4.1 | 94.6
3 | - 6 . 4.1 - 98.6
1 -7 - . 1.4 100.0
—_ ' ..
74

37




SECTION III
THE PROGRAM

The program offered'throdéh the BUNTEP project is the Bachelor
of Teaching degree of the Faculty of Education at Brandon University. This
degree is a three year program which offers teacher certification after the
first two yearé (i.e. 60 credit hours) have been completed. An extremely
flexible program, its strength is its adaptability and the percentage of
courses that can be nominated as electives. _ ' ’

In the first 60 credit hours, 36 of those hours can be identified
as electives in some form. The 24 credit hours that are reqUired include
the following:

(a) Methods courses in four basic areas (15 credit hours)

1. Language Arts, 6 credit hours
2. Mathematics, 3 qredit hours

3; Science{ 3 credit hours

4. Social Studies, 3 credit hours.

{(b) The Psychology of Teaching and Learning, 3 credit hours.

(c) Elementary School Structure and Curriculum, 6 credit hours.

0f the other 36 credit hours, 6 must be education electives. The
remaining 30 hours may be totally arts and science or a combination- of as
little as 21 hours of arts and science and as many as 9 hours of education.
e.g., A student may eiect 24 hours of arts and science and 6 hours of education
or may choose to do all arts and sc1ence, etc.

The third year of the program offers several different majors which
will allow a person to take a year *wholly in arts and science or totally in
education or a combination of the two, majors may be taken in areas such'as
SpGCldl education, pre-school education or cross cultural education. In
other words, the format of the Bachelor of Teaching program serves the pro-
jects well. ' '

Faculties of education have been vigorously criticized for their
teacher education programs in the past. Often this criterion is based on
the folldwing: ‘

' 1. Recruitment and selection of students - in many faculties' of
education the only selection process there is for the teaching
profession is self-selection the day of regietration.' In otheér

words, the failure rate in the prdfessional year is practically 538

it 2bm wmnrmAncihi e



PROJECT FORMAT-

COURSES B FIELD
, ' EXPERIENCE

Courses & Field Experience: Project.design specifies almost equal time allocated to
each of these components. The shadded poftion indicates the area of integration .
of the two. Ideally as the projects continue the shaded portion increases.

Unique Input: Refers to those things developed by the project that are above
and beyond courses and field experience e.g. development of community based
curriculum; political skills for change agents; research on effects of project-
function: teacher centre workshops/function; "extra~teacher. education" program
initjation; teacher involvement in community -education; centre committee policy
decision making; skill seminars for school committees and others; university
program development.

39
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'

ities in terms of selection of individualé to the teaching
profession.

2. Cdurse sequencing - there is little regard for the sequencing
of skills ahd‘knowledge necessary for the training of good
teachers, r

3. Theory and-ﬁracéice - there is little integration of the course

work and the practical application of these concepts in class-

v rooms. : , -
4. 1In the general area of field experience: _
a. Cooperating teachers feel they are léft to ao"ﬁhe real job
of training teachers without much university involvement or
support. _ | - -
b. Faculty advisors do not participate often enough or in a

.

positive manner in the view of other persons involved in
the process. |
c. A consensus on expectations and evaluations does.not eﬁist
between students, coopérating personnel in schoolé, univer-
sity personnel or the agenc§ resp0nsibie for ;hg certifi-
cation of teachers. . _
The question fof those responsible for the delivery of the BUNTEP

program is in what way has the project been able to alleviate the criticisms

cited above. Much work is still to be done!

Course work. The sequence of céurse'work in BUNTEP is‘not'éatisj
factory. It is no secrét that during the survival phase of many projects
courses are deliverea when and if Qhaléfied persgnnel are avaiiable to teach
them. This has been the case in the first yvear of BUNTEP. This does not _
make the program inferior to other programs. However, it does not make it
adequate in terms of its innovative standards. _ -

‘ The quality of courses is enhanced wﬁen you consider how they are

delivered. Small (ten to fifteen students) classes provide the ideal atmos-
’ phere fo; pefsdhél teaching. An easily accessable teaching centre, well stocked
- and supplied with equipment by the project, gives professors interested in

the concrete verses abstract notion ofvconcépt development good facilities

in which to demonstraté these principles of learning. "The staffs of the

project are interested in insuring tﬁe success of students Qho up to this

point have not had a chance to participate in a post secondary educétion,.
[l{fC‘ - o . 40
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These things provide an atmosphere and a delivery superior, to what we Qould
normally look for in a teacher education program. _

While it is too eariy to make comments about'the course design in
total, or perhaps even indiyidual.courses, several questiohs were asked about -
course work and its integration with field egpe:ience in the project.. Students
(only 7.9% disagreed) do not feel that they should try and do course work and
field experience at the same time. However, their cooperating teachers feel
that the course, work could be 1ntegrated and should be 1ntegrated with field
experlence even if it takes- place during fleld,experlence,tlme. (See Table
16 p. 7) o ' .

Students agreed (all but 10.6%) that methods courses supported their
activities in the classrooms. However, teachers were much less convinced -of
this fact at this poiht. (See Table 16 P.7)

Both cooperatihg teachers and students agreed almost unanimously

' that Language Arts ought to be offered before the first phase of field
exper;ence. This notion has been constantly supported over several years by
’both the cooperating teachers and the students of several education projects.

) Each course ought to be evaluated by the student participants with

the results of those evaluations regarding the personalized style and the
effectiveness of'the course and the total picture of the program going'to

those people responsible for the program.

FIELD EXPERIENCE.
' The projects are committed to an extended field base practicum.
That is, there is strong belief that the concepts and approaches taught in
~ courses need.to be .applied vigorously over long periods of time in the class-
room in.oroer for the studenc to become an effective teacher aF«the #ime of
certification. However, ptogram effectiyeness can not be measured in numbers
of ﬁeeks done. in fact the disquidfing question, "How many more-weeks do I
have to do in order to finish my field experience?" indicates a misunderstand-
ing oflohat effective {ield experience is really about. The three phase design
as applied to this project provides fgr people to start with relatively minor
involvement in the teaching/learning process and move forward at their own
pacé toward a total ihdependent planning, delivery, and evaluation, of
. instructional processes of several forms. How effective this extended field °
Qo base practicum will be depends largely on how much the project staff has

ERIC , \ 41
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invested in time and effort in working out the objectives and the processes

of the practicum with the cooperating personnel. Further the student must

thoroughly understand how the extended field base practicum will support his

education as a teacher.

B

The survival phase of a project rarely furnishes the luxury of the
time neéessary to effectively establish this information base with both
cooperating teaéhers and students. BUNTEP is no exception. While teachers and
students both report a high degree of satisfaction with field experience
expectations workshops, those workshops alone are not enough. The analogy is
clear, it is like parachuting in professional development activities instead of
ongoing supportive activities. The faculty knows what we have to do in this
area. Question is, do we want to do it? Probably the place to start is
staff sessions involving centre coordinators, visiting professors, and
cooperating brofessors from other programs in order to develop a strong
' understanding of what it is that the field based component can do.fo; an
effective teacher education program. '

- - Apparent support of the extended field based practicdh is found
in the field experience item that suggests that field experience should not
start until yeér two.' Only 20% of the cooperating te;chers and 30% of the
students agreed with this position. This response indicates a rather strong
support for field experience through all three years of the program. However,
thirty percent of the student population is a significant nurber and provides
evidence that discussions should be Heid with the student body in regard to
the field experience design. .

It was suégested in onglitem of the questionnaire that more than one
BUNTEP student might be a useful expé;iénce in the cooperating teachers class-
room.  Students agreed that this would be a profitable thing. However, 46.5%
of the cuoperative teachers disagreed decisively with the notion. One wonders
-at this point whether these teachers fee} that BUNTEP students really are an
asset in their classrooms? If they were, two would probably double that
a§set. (Table 17, P. 8 and 9).

Reqular visits by faculty advisors in the classrooms of the schools
is whole heartedly supported by the cooéerating teachers. A majority of
the student teachers support the number of visits that aré now being carried
out and a majgzity of cooperating teachers agreed that the project personnel

doing the best they can with one or two isolated exceptions. The policy
v A2
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of extended practicums and vigorous visiting therefore is endorsed by '
cooperating ﬁeachers and the majority of students alike. However, it seems
as though more effort needs to be spent with the students of the project

on the rationale and process of the extended field base practicum.

gﬁqu In a way the behavior of the project staff during field‘experiencé

x

is analogous to the behavior of the students. Throughout this profile we have

talked abéut students responsibility being personified in their punctuality,
attendance and preparation. Perhaps the staff of the project could look at
their own behavior in terms of involvement in the schools .as personifing

how the cooperating teachers will view their respbnsibility and the respon-

sibility of the project in the extended field base section of the project

activities.

A3
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> E SECTION IV ‘ _—
SUMMATION AND SOME THOUGHTS FOR THE FUTURE

Organization

in t
i

with the community, the school, teachers, etc. It uses its own resources in

.

The project must be structurally and organlzatlonally sound. The

persons involved must know what is happening and what their participation and

_contribution is to the project. The goals, objectives, tasks should be known

and understood by all participants. The staff”should»be inVolved in plahning,
decision making and implementatibn. _ ‘

The,administration must be supportive'of the off-campus centres. The
response and support to the off-~-campus centres and centre coordinators will
probably determine ‘the success of the project. S K

Flexibility is important. . The flexibility should give teaching .
Stat;gand coordinators the freedom to develop and use their ideas and skills

best possible way. ) ' i
Community ‘involvement should be stressed and encouraged. The
prOjéCt w111 lose a great deal of its potent1a1 innovativeness if local schools
and local people are not given the opportunlty -to have lnput. " The very 1east
that should be offered to the community is to participate in the_setting up
of the project and recruitment of students. The recruitment of students gives
the local community indirect voice in recruiting teachers. The project should
give local peoble an ideal of what teacher training involves and an oéportunity
to participate in‘aecisions as they feel free to do so. _ '
~BUNTEP is an expensive program. It must, however, not bé compared
to the university but to similar progsams that operate in the North. Compared
in this way the expense of rﬁnning the program wrll be normal. It must be

kept in mind that BUNTEP is doing teacher education plus. It includcs work

deliverinngorkshops and courses. to teachers. It would be much more expen51ve
if facilities were not provided by the communltles. More specifically, by

Indian Affairs. This has helped to keep the costs down.

Native Involvement

The Indianess (Nativeness) of the project happens at this time,
only because there are Native students in the project. There has not been
an attempt to develop a program that meets the needs of northern communities

and, more specifically, of Native people.

The participation of students in the development of BUNTEP is

psaential Tha inunluvemant chnilA inclunAdAa an awaransace ahmnt crhancace +a ha
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. awareness, etc. in their teaching.
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made in order to make their training relevant to the community and to the
children they will be teaching. Relevance of content and materials that re-~
flect:the_culture of the community are vital. This infers a chahge in the_
regular .programming. .

The potential input of local people, who are lmmersed in the culture,

should be explored and their knowledge and expertlse added to the training’\

program. Northern people should be meaningfully involved in decisions regard-

. ing the project, especially at the local level.

Students should be trained in curriculum adaptation and curriculum
development. Curriculum development will face all students who venture into
the North to teach. Training in curriculum development would give teachers

an opportunity . to include local history, culture, polifical and economic -

Another way in which "Indianess" can be developed is to include

methods of teaching Native languages and Teaching English as a Second

Language in the educetiéhal progtam. Serious consideration of the above would
add relevance to training teachers ior the North.

’ éhé development ‘of educational leadership among Native people should
come from the students who are in the projects or graduates cf the projects.
Students should influence the community.andichildren in a positive-way.

A total over-view of the above suggestiohs would add relevance to

" Indian and Northern Education and Teacher Training.

L
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RECOMMENDATIONS

a) Development of a career ladder leading to post graduate degree.
b) Curriculum Development training for students and teachers.
c) Northern awareness in the training program. A - -

d) Training of personnel for counselling, recreation, administration and

adult education.

-

e) Native content courses to students and communities. Any developﬁent of

native content courses must benefit the people of the community. It must

reflect their culture.

f) Training of stuaents to strengtﬁen 'change agehts' awa;eness;within the
educational system. o .

qg) Seminar/dburses for local people so they can come to terms with educational
systems, how pre-school children learn, school board régﬁlations, teacher
training, evaluation, etc.

n) Research methods be taught to students and/or research be instituted to

deal with problem areas .(i.e., dfop—outs), program development and possible

alternatives in 'educating' the éommunity.

The success of the project will in the final analysis depend upon how well

it responds to the need for development as it is defined by the communities

the project serves.
. -
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A. General Objectiﬁes of the Teacher Education Segment of the Northern

Education Project S 3

~ To prov1de a fleld experlence that w1ll contrlbute to the knowledge,
skllls, and attitudes of the student teacher wlthln the unique context
provided by the schools of northern Manitoba communities.

To establish a working example of school—com@unity activities and inter-

action in the north which will encourage the promotion of such activities

in the centers involved.

To influence the students, through community activities, to pattern their
own teaching style so as to include community functions as a normal part of

their teaching responsibility.

i

‘To provide resource personnel on site in the north for the teachers of
co-operating school.
!

.

B. Personnel and Locations

The Northern Educa%ion Project involved placing students in the schools
of Split Lake (3 students), Nelson Hou;e (3 students), and’NorQay House
(7 students) for a 5 week field experience term from May 13 to June 14
inclusive. ‘

Project personnel from Brandon University who assisted with the project
included: '

Prof. wes Drysdale

Social Studies Consultant and student advisor who

visited Split Lake and Nelson House during the month
-

s

of May.
Prof. Betty Gibson

Language Arts and Math Consultant and student advisor
who visited,NQrway-Housé in May and Split Lake and
Nelson House in June.

Prof. Jack Loughton

~Program Consultant and student’advisor who did pre- -
session planning and workshops in Nelson House, Split
Lake, and Norway House in March and April and evaluation

sessions with students, administrators and teachers in

the three communities in June.

Prof. Nancy Stanley Instructor in Recreation course in May -

Mr. Don Castledon Instructor in Community Development in June.
Don Robertson - wuo co-ordinated activities with the IMPACTE format -

Director of IMPACTE and provided liason with the communities involved..

qin
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" The majority of the students who were recruited were IMPACTE

students and most were also Cree speakers.

Recommendation: That a faculty member be appointed by the Dean of
Education to co- ordinate teacher education activities and provide liason with

the Faculty of Education Council, Brandon University.

C. Project Format

Feb. 1 Mar. 1 Apr. 1 May 1 June 1

-/
Visits & workshop with co-operat- Recreation | School experience C.D. course
ing school and community v course May 13 - June 14 June 17 - 28
personnel. )
July 1 “Aug. 1

Community experience

July 2 - August 16

bec. 1 Jan. 1 Feb. 1 “Mar. 1

Visit &
workshop

School experience
Jan. 6 - Feb. 28

l. Pre-Session Visits and Workshops:

Two general objectiQes were established for these sessions:
a) To establish in co operation with school personnel reallstlc
expectations regardlng
i) - the tasks of student teachers
ii) the role of gp-operating personnel
- b) To 1ntroduce students to potentlal co- operatlng personnel
with a view to their placement.

Feed-back from project personnel (students, teachers, and University
personnel) 1nd1cated that these pre-session activities were useful and
essential. The consensus was that they should be at least two or three day
sessions, with workshops in late afternoon or evening with students v151t-‘
ing school° during the dav. ' -

Recommendation: That pre-session workshops - visits activities

*_p

be continued with two or three day minimum time involvement.

66



O

ERIC

Aruitoxt provided by Eic:

-
- 3 =

D. Resource Personnel During Field Experience

Professors Drysdale, Gibson and Loughton visited the co—oéérating
schools. While the feeling of the staffs of the schools is positive to these

visits it is quite clear that the one day visit is not really an acceptable

way to 'function in the north.

Recommendation (s):

1. That visits of resource personnel be planned for each 10 day
periocd that sﬂﬁdents are in schools.

2. That the duration of these visits be three days in each

community.

3. That resource personnel go north with both planned workshop
activities ahdlﬁime to respond to the informal requests of‘classroom teachers.
NOTE: No matter how well you function - if you try to do it in one day you
fall into a category of "visitors" that makes it difficult for the people of

the north to accept you!

E. Reaction and Recommendations of Co-operating School Personnel

1. Students were an assistance in classroom functions, e.qg. gfoup
work and individualiziné instruction.

2. Resource people should be able to stay for longer periods of time.

3. Pre-Session activities crucial to success of time in schools. '

4. Personal informatiqn‘on students would be helpful in theirl
guick integration into school activities.

5. A lonéer period of time in schools might be optional (on the
agreement of both the studenis and “the co—operatiné teacher) .

6. The objectives exercise was helpful in establishing organization
and communication. ' _

7. Co—opé%gting,teachers should be carefully recruited as a part of
the pre-session aétiv£¥y.

8. Perhaps 5 community involved activity (e.g. home visits) could
occur while the students are in the schools, with a view to the discussion of
alternatives to the preéent system.

9. Post-certification students provided release time which facilit-
ated curriculum planning and modification by school staffs.

10. Students contributed to staffs - they talk and are involved.

w7
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They have encouraged communication with non-Indian teachers regarding

cross—-cultural problems.

11. Administrative cecncerns (cheques, accommodation, étc.) have
interfered with smooth school function.

12. . Courses may be provided for teachers in conjunction with the
project.

13. Workshops should be presented with co-operating personnel and
students on such issues as the encouragement of students to develop their

own style rather than duplicating the co-operating teacher.

F. Statement of Objectives and Tasks

The onus -for this activity was placed on the student. While thié
was a modest attempt to help the student and the co-operating teacher
organize their time together it apparently was much more effective than
anticipated.’ﬂRessurce personnel sche@uled“ﬁo visit during the first week
of the field eXpefience term assisted in the completion of this task.

(See Appendix “a")

G. Student Reaction and Recommendations:

1. The pre-session trip must be compulsory for students who wish to

participate in the project. ,

2. The objectives exercise%was a good one that helped to organize.
It gave the student a much better sté;t than otherwise expected.

3. Perhaps an alternag}ve source of supplies would be useful - some
students felt uncomfortable using supplies that were running low near the end

of the school year.

4. Everyday evaluation,sgssion with co-operating teacher is a

must.

5. Cheques and accommodation difficulties interfered to a ma‘jor

degree with the students' experience in the schools.

Recommendations(s) :

1. Field administrative officer must be resident in the north - and

available in communities quickly.

2. Distribution of funds: I recommend to the university that it
request lump sum funding through our accounts system if the Provincial
Government cannot guarantee the delivery of funds in the ncrthern

0gd
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communities. )

IT. IS INSANE TO ATTEMPT COMMUNITY BASED ACTIVITIES IN A PLACE
WHERE A SIGNIFICANT NUMBER OF THE CRUCIAL PEOPLE INVOLVED HAVE BEEN
ALIENATED BY THE LACK OF PAYMENT.

e.g. The Chief at Nelson House.

. T

OVERVIEW: ’ ] h

Thé Northern Education Project has provided a vital and needed
beginning to the delivery of teacher education in the north, All three

- communities participating have endorsed the cénfiﬁuation of the project

during the winter months and next summer.

’ The 6nly vigorous and continuing criticism which has directly
affected the function of the projec: deals with the administration and structure
of the project. In my opinion the projec£ airector has been repeatedly and
ﬁnnecessarily'second—guessgd By Provincial Government personnel on financial

.arrgngements. The result has been personal embarassment for him and some

; "project embarassment" for the project in the communities involved.

' A healthy relationship exists between the schools involved and the
University. The potential of such a project seems unlimited.. |

A cost analysis of this project would be most useful to education
planners. If such a document is available ig should be forwarded to the
Director of IMPACTE among others.

The concept of teacher/coamunity involvement’ education is certain=-
ly viable and progreséi&e. For the communities of Northern Manitoba it may

well contribute to significant educational reform which:will result in a

better education for northern residents.

v .
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- - - HNORTHERH EDUCATION PROJECT - : .

May 197 Faculty of Education
‘ : Brandon University

3
STATEMENT QF OBJECTIVES AND TASKS
. FOR '
. SCHOOL EXPERIENCE  MAY = JUNE 197

4

A The following are the things T hope to. achieve during my field
experience. Included are activities that my co~operating teacher ard
I have agreed will help me reach these ob‘,jectives. .

STUDENT ~.
1. OBJECTIVE:
TAK(S):
. ] _
2. OBJECTIVE: )
- = L “
TAX(S): : '
3. QBJECTIVE: 3 )
K
\/ ‘g [
. ’ .j v
70 .




TAS((S):

L. OBJECT IVE

“TAXK(S):

- oo~ OBJECTIVE:
“’/\‘\

TAXK(S):

6. OBJECTIVE:

TAS((S);

71



As of this date my schedule of activities for my five weeks .will bes

WEEK I, MAY 13 - 17

WEEX II, MAY 20 - 2

WEEK III, MAY 27 - 31

WEEX IV, JUNE 3 = 7

WEEK V, JUNE 10 - 14

I feel that the above is a realistic plan and can contribute to the
learning situation in ry class. .

CO-OPERATING TEACHER

v . -

ce

P.S. Thanks for your help.
Jack

TO THE STUDENT: Remember you should forward this to me at the end of
the first week!

(2
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This project will involve three northern communities with
four student teachers being placed in each community. During May
and June they will be involved in a field experience in the schools
of the community. Students would then be joined by community ’
members (students and others) who would, as a team along with the
student teéchers, provide children with a summer of educational
experiences. This would include an oppnrtunity to *t;ravel to a city
for a view of life tﬁere. Brandon University would like to make
this propbsal to the communities of:

Nelson House

Norway House
FJadt Levs .

Planning Sessions ) /"’

During February and fiarch personnel from Brandon University will ,/"
visit the cqmunitieé involved and attempt to reach an agmemen£ on
the structure and activities that might take place. Durirg this visit
1t is anticipated that coﬁversations will be held with community
people as well as the personnel of the schools involved. The actual
design of the project will depend upon these conversations, along with
the planning cf teacher education personnel.

Field Experience, Hav = June

Prior to the actual field experience, i.e. during March and
teril 1974, & series of seminars with co—operating scﬁool personnel
should take place. The topics of these seminars would:includet

. (1) tagks of studert teachers )

(2) role of co-operating personnel

(3) evaluation of the experience
(1) project design

Hopefully, the students involved will also travel t. the centers
to take part in some, if not sll, of these seminars.

11
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Course Credit and Involvement '

It is recommended that a course in Community Develépment and/or
Recreation be offered to the studemt teachers that will evgport them
in their experience and give them credit in their program. The last
ten to fourteen dgys in June would be an ideal time for the intro-
duction of such a course ‘on the campus at Brandon University. It is
envisioned then that the students will return to Brandon to do this

experience the latter part of June and the first part of July.
/

July'- August experiences

The four student teacHers of each center will be Jolned by at
least an éﬁual number of community people who will plan together the
community experiences for July and August. Financial support is
available for'trips with the students that would involve both out-
door recreation and education and a trip to a city.

Further Field Experience

The project\will also provide the opportunity for the student
teachers to retufn to the schools qf these centers to do advanced
field experience during.January and February of 1975. During this
time, supervision.and support will be provided by faculty members
from the Uhiversit?. It is hoped that at the same time in-service
programs and teacher—oriented programé can be designed and delivered

for the co—-operating teachers in the project. These seminars would

not only involve project évaluation and supervision skills workshops
bu‘t could also deal with topico identified by the co-operating teachers
as a specific interest of theirs. |

Second-Year function

It is envisioned that the May ~ June field experience coyld then
be duplicated in 1975 with either independent activities being designed
for senior students, e.g. curriculum modification and degign, etec., or
the beginning of a new cycle with different students. Thé\community
involved activities of July and August 1974 would then bé available for
implementation during July and August of 1975. '

e
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Salary and Iensth of Employment
Len;th of employment is approximately fourteen weeks and the |

salary is $191.02 bi-weekly. Ixpenses incurred while on ‘the project

will also be paid by the project. Three to six credit hours will be

available for persons who successfully complete the community

development and/or recreation requirements.

Project Director 4

The project director of the Northern Edacation Project is
Mr. Ovide ilercredi. Mr. ilercredi can be contacted by writing to
Faculty of Education, Brandon University, Brandon, Manitoba.
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APPENDIX "B"

SOME INFORMAL THOUGHTS ON THE FUNCTION OF AN IDEAL

B.U. N. T. E. P. CENTRE

Brandon University Northeyn Teacher Education Project

3drandon University
Brandon Manitoba
October 1974

*PLEASE NOTE

The twe geat BUNTEP program has new been
changed te a three neat proghram.

(7
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An off-campus centre should be a mini-campus offering the same
servicas available.on.the main campus along with the added advantages of a
small student body working in their home community.

The following might be a part of an ideal centre:

L3

1. Centre Committee --- A Recommendation

Policy for the E.U.N.T.E.P. centre should be the responsibility of
a committee which would represent the community and the project. The memﬁérship
of this committee might include:
The Chief (or Designate) .
Band Council Representative
_ School CommitteevRepresentative
School Principal (or Designate)
Teacher Representative
Project Student Representative (s)
Project Director
Centre Co-ordinator
Representative of Community at p;rge
This committee should have full authority.regarding policg/in the
following areas: b
1. Student Recruitment
2. Adapting Program to Meet Commﬁnity needs
3. ProjeFt Evaluation

&4, Apﬁ}oval of Project Staff Working in
Community

5. Communication with Community regarding
. ‘ the Project

v .

2. Full-time Faculty --- Centre Coodinator

Each centre should have at least one full time faculty member who
would have teaching responsibilities and also act as the co-ordinator for the

centre. Responsibilities for such a person might include:

N 1. Over-all administration of local centve
affairs. '

2. Liaison with community

3. Resource person for teaching centre

O
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4. Some course instruction

5. Supervision of field experience of
students.

3. Supporting Faculty

(a) Sessional Lecturers: Ideally these people should deliver courses

and remain in the communit? for several days a visit, e.g., three or four day
visit every two weeks during which six to eight hours of instruction could be
offered. As well the instrucfor'would be available inférmally as a potential
resource person for community of teaching centre activities,

(b) Counselling Function: Visiting personnel should be available

on a referral basis. Better yet,:if shared funding could be achieved with

&

another agency, a counsellor who lived in the community could be hired.

(c) Tutorial Assistance: Perhaps the best source of tutorial help

would be the staff(s) of the schools of the community. Personnel could be

contracted on a per diem basis with the status of Faculty Associates.

4. The Student Body

Any northern person is eligible for BUNTEP. ' Students are considered
on their individual merits, not only their academic achievements. Admission to
the program is based on the Mature Students Admission policy of Brandon University
which states that studénts who have not completed high school must be at least
21 years of age.

Applicants may either apply by themselves or be recommended by band
councils, the Manitoba Metis Federation representatives, Manitoba Indian Brotherhood
representatives of other community ;roups or individuals.

BUNTEP students will complete their studies at their own speed. The
program is flexible within limits. Student teachers are encouraged to individua}ize
their study interests within the framework of required and option courses. Some
studénts may finish_ggg program in two years; others may take three years to .
complete the'program. The length of the program depends on the individual student.

A Tuition is paid for BUNTEP students and monthly subsistence allowances
are paid to single and married students. -

The student body should be recruited from the immediate area and/or
students who have assuranceé of housing in the immediate vicinity and who will

take the initiative to secure this housing before recruitment.

g0
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5. Administrative Services: Crucial to this area is an open and easy
commuiiication with the project office in Brandon and a source of local funds

for immediate needs in times of stress or emergency. This local account would

N
be under the control of the centre coordinator.

6. Teacher Education Program: This program leads to a Bachelor of Teacﬁing

degree after the completion of three full years of academic work. Persons who »
successfully completé the Ifirst two years are eligible for a Province of Manitoba
Teaching Certificate. " ‘

It is hoped that students will complete the certification requirements
in three years. 1In other words, project support is available for three years
while the students complete two years of zcademic credit. This allows those
who have beeﬁ~away from school a considerable time to get back to good study
habits with a reasonable chance to succeed. .

Over one half of the courses required for certification are options.
Forty percent are required. The required courses include: (course descriptions
attached Appendix "B")

1) Elementary School: Structure and Curriculum (6 credit hours)

2) Language Arts Methodc g credit hours)

3) Social Studies Methods (3 credit hours)

4) Science Methods (3 credit hours)

5) Math Methods (3 credit hours) |

6) Educational Psychology (3 credit hours)

Courses which can be chosen .
21 - 30 credit hours . from Arts/Science/Music/Physical Education

6 - 15 credit hours of Education options

A total of 60 credit hours is necessary for a teaching certificate.
In addition, studenﬁs must prove themselves to be capable teachers in
a classroom situation. This is usually accomplished over the three vear period
by working for extended times with classroom teachers.
Courses: Preferably at least four courses would be offered at any one time.
Aits courses and Education options should be timetabled so that teachers and

others in the community could take advantage of them.

g1
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F. Statement of Objectives and Tasks

The onus for this activity was placed on the student. While thié
was a modest attempt to help the student and the co-operating teacher
organize their time together it apparentlv was much moré effective than
anticipated.,:Reséurce personnel sche@uledﬁﬁo visit during the first week
of the field experience term assisted in the completion of this task.

(See Appendix "a")

G. Student Reaction and Recommendations:

1. The pre-session trip must be compulsory for students who wish to

participate in the project. ,

2. The objectives exercise%was a good éne that helped to organize.
It gave the‘student a much better start than otherwise expected.

3. Perhaps an alternaﬁ}ve source of supblies would be useful - some
students felt uncomfortable using supplies that were running low near the end

of the school year.

4. Everyday evaluation,sgssion with co-operating teacher is a

must.

5. Cheques and accommodation difficulties interfered to a major

degree with the students' experience in the schools.

Recommendations(s) :

1. Field administrative officer must be resident in the north - and

available in communities quickly.
2. Dpistribution of funds: I recommend to the university that it
request lump sum funding through our accounts system if the Provincial

Government cannot guarantee the delivery of funds in the northern

03
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communities participating have endorsed the continuation of the project

during the winter months and next summer. _

’ The only vigorous and continuing criticism which has directly
affected the function of the project deals with the administration and structure .
of the project. 1In my opinion the projec£ director has been repeatedly and
ﬁnnecessarily'second—guessgd By Provincial Government personnel on financial
'arrgngements. The result has been perspnal embarassment for him and some

. "project embarassment" for the project in the communities involved.

A healthy relationship exists between the schools involved and the
University. The potential of such a project seems unlimited.' ‘

A cost analysis of this project would be most useful to education
planners. If such a document is available ig should be forwarded to the
Director of IMPACTE among others. .

The concept of teacher/co&munity involvement education is certain-
ly viable and progreséi&e. For the communities of Northern Manitoba it may
well contribute to significant educational reform which :will result in a

- better education for northern residents.

v .
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_ TUTLUTID Toe vew veedage 4 LUPS LU GGLLEVE QUIING My Ileld
experience. Included are activities that ny co—~operating teacher and
T have agreed will help me reach these objectives. .

SPUDENT ~
1. OBJECTIVE:
TAXK(S):
2. OBJECTIVE: )
- ¥
TAX(S): '
3. OBJECTIVE: 2
0
4 &




5. OBJECTIVE:
N\

TAXK(S):

6. OBJECTIVE:

TAX(S):

71



WEEK ITI, MAY 27 - 31

WEEK IV, JUNE 3 - 7

WEEK V, JUNE 10 - 14 : :

I feel that the above is a realistic plan and can contribute to the
- learning situation in ry class.

CO~OPERATING TEACHER

v . h

P.S. Thanks for your help.
Jack

TO THE STUDENT: Remember you should forward this to me at the end of
the first week!

{2
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Nelson House

Norway House
34t Levs . :

Planning Sessions

During February and March personnel from Brandon University will ,/’
visit the communities involved and attempt to reach an agreement on
the structure and activities that might take place. During this visit
it is anticipated that conversations will be held with community
people as well as the personnel of the schools involved. The actual
design of the project will depend upon these conversations, along with
the planning cf teacher education personnel.

Field Experience, May -~ June b

Prior to the actual field experience, i.e. during March and
teril 1974, a series of seminars with co—operatlng school personnel
should take place. The topics of these seminars would: include:

. (1) tagks of student teachers )

(2) role of co-operating psrsonnel '

(3) evaluation of the experience
(1) project design

Hopefully, the students involved will also travel to the centers
to take part in some, if not all, of these seminars.

{1
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‘The four student teachers of each center will be joined by at
least an é€1ual number of community people who will plan together the
community experiences for July and August. Financial support is
available for\\\trips with the students that would involve both out~
door recreation and education and a trip to a city.

Further Field Experience

The projcct\\\ will also provide the opportunity for the student
teachess to retux\ln to the schools of these centers to do advanced
field experience during‘ January and February of 1975. Durdng this
time, supervision and support will be provided by faculty members
from the Universi v It is hoped that at the same time in-service
programs and teacher-oriented pmgramé can be designed and delivered
for the co~operating teachers in the project. These seminars would
not only involve project évaluation and subewis)ion skills workshops
b\ft could also deal with topice identified by the co-operating teachers
as a specific interest of theirs. '

| Socond-Year function

It is envisioned that the May — June field experience coyld then
be $uplicated in 1975 with either independent activities being designed
for senior students, e.g. curriculum modification and de§ign, etc., or
the beginning of a new cycle with differernt students. Thé\comunity
involved activities of July and August 197, would then bg" é{r_aila.ble for
implementation during July and August of 1975.

B
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Faculty of Education, Brandon University, Brandon, Manitoba.




Brandon University Northeyn Teacher Education Project

Brandon University
Brandon Manitoba
October 1974

*PLEASE NOTE

The twe yeatr BUNTEP pregram has new been
changed te a thuee year program.
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The Teaching Centre c e e e e

Areas Other Than Teacher Education
‘ Appendix "A" « o e e e

Appendix "B" “ e e .
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3 School Committee Representative

School Principal (or Designate)

Teacher Representative

Project Student Representative(s)

Project Director

Centre Co-ordinator

Representatlve of Community at Large

This committee should have full authorlty regarding pollqy in the

following areas:

1.
2.

Student Recruitment

Adapting Program to Meet Commﬁnity needs

3. Projegt Evaluation
+ 4. Approval of Project Staff Working in
Community
5. Communication with Community regarding
. - .. the Project
2. Full-time Faculty --- Centre Coodinator

Each centre should have at least one full time faculty member who

would have teaching responsibilities and also act as the co-ordinator for the

centre. Responsibilities for such a person might include:

1.

2.
3.

O
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Over-all administration of local centre
affairs.

Liaison with community

Resource person for teaching centre

-
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another agency, a counsellor who lived in the community could be hired.

(c) Tutorial Assistance: Perhaps the best source of tutorial help
would be the staff(s) of the schools of the community. Personnel could be

contracted on a per diem basis with the status of Faculty Associates.

4. The Student Body

Any northern person is eligible for BUNTEP. ' Students are considered
on their individual merits, not only their academic achievements. Admission to
the program is based on the Mature Students Admission policy of Brandon University
which states that students who have not completed high school must be at least |
21 years of age.

Applicants may either apply by themselves or be recommended by band
councils, the Manitoba Metis Federation representatives, Manitoba Indian Brotherhood
representatives of other community ;roups or individuals.

BUNTEP students will complete their studies at their own speed. The
program is flexible within limits. g$tudent teachers are encouraged to individua}ize
their study interests within the framework of required and option courses. Some
studénts may finish_;gg program in two years; others may take three years to .
complete the'program. The length of the program depends on the individual student.

Tuition is paid for BUNTEP students and monthly subsistence allowances
are paid to single and married students. - .

The student body should be recruited from the immediate area and/or -
students who have assurancé of housing in the immediate vicinity and who will

take the initiative to secure this housing before recruitment.

80
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7777 mevJsve support 1s available for three years
while the students complete two years of zcademic credit. This allows those
who have beehnaway from school a considerable time to get back to good study

habits with a reasonable chance to succeed.

Over one half of the courses required for certification are options.
Forty percent are required. The required courses include: (course descriptions
attached Appendix "B")

1) Elementary School: Structure and Curriculum (6 credit hours)

2) Language Arts Methode {6 credit hours)

3) Social Studies Methods (3 credit hours)

4) Science Methods (3 credit hours)

5) Math Methods (3 credit hours) |

6) Educational Psycholoqy (3 credit hours)

Courses which can be chosen,
21 - 30 credit hours from Arts/Science/Music/Physical Education

6 - 15 credit hours of Education options
v .

A total of 60 credit hours is necessary for a teaching certificate.
In addition, stuéenté must prove themselves to be capable teachzrs in
a classroom situation. This is usually accomplished over the three vear period
by working for extended times with classroom teachers.
Courses: Preferably at least four courses would be offered at any one time.
Arts courses and Education options should be timetabled §O that teachers and

others in the community could take advantage of them.

g1l . ‘
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(July - August) on campus at Brandon should be available to the students of the

project.

7. Field Experience: In-school practicums extending over the normal three

year duration of the project should contribute to the learning situation of’
the school; and prov1de support for the coopefating teacher as well as give
_ the student the experience necessary for good teacher education. In other

Vwords,_students should not be more trouble than they are worth. The project

should support the student and co-operatlng teachers in Such a way so’as’ T IR

make the student a welcome addltlgn to a teacher's classroom. Examples of
such support would include:
1. Pre-Session workshops and seminars
L2 Systematic support of Centre Co-ordinator
3. Use of Resource personnel who visit

4. Use of the resources of the teaching centre "

8. Inrormaclon Retrieval: Library resources are limited 'in the centres

envisaged. Therefore, it is 1mperat1ve that a source of secondary information
(Journal articles, and specializéd bibliographies for a start) be available to
projebt personnel. A central,dep051t of such naterial connected by telex terminals

to each centre should be & top priority.

v . f

9. Research: Constant communication should be 1aintained with the community
with regard to areas in which(research can be useful. If an area is identified
(say by the school committee) then it would Pe the responsibility of the project
to design an appropriate study, carry it out, and report its findings to the
initiating agency (in this case to the school committee). Pr:rsonnel to carry
out this function couid "e draw: from’the project or from the University at

large. -

10. The Tr . hing Centre: The Teaching Centre wouid be housed in a library sized

room at the centr.. It would include the deposit of ideis and instructions for

32
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11. Areas other than Teacher Education: Is there a need for other career

education opportunities? For example:

1. Community Health Workers?
2. Social Work?
Aides
Social Workers
3. School Division Employees?
Secretaries, Maintenance
4. Municipal Clerks? ' S
5. Counsellors? ’
6. Economic Development Officers?
7. Recreation Workers?
‘ Etc..... .
The centre committee should identify the Needs of their community  and .
direct project staff to follow up plans for the expansion of the training program
in the desired area (e.g., a Counsellor Training Program, could be’a first

priority, with a need also for dental technicians, etc.).

FOR ADDITIONAL INFORMATION CONTACT:

Mr. Donald 9. Robertson
Director of BUNTEP
Faculty of Education .
Brandon University
BRANDON, Manitoba

R7A ©6A9
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into the improvement of teachinguand learning.
Special research progects are pursued.

Innovative classes in co-operatjon with school lelSlOnS search

L3

for new dlrectlon ‘in the learning process. ‘ f. »
Studentg are encouraged to challenge their own program and make

innovations that will He meaningful to them personally. o

Support is offered to schopl personnel in their initiations to-

ward better educatlon.'

-

Teaching centres and currlculum development people and materlals-

B

are available.

» ' -



(3 - 3 credit hours) -
These courses are designed to acquaintlthe'student with the
-structure and curriculum of the modern elementfary school as an educational unit
'comprlslag kindergarten tnrough the eighth grade. : - .
\ It involves a study of the philosophy, objectlves, organization,
. cur;iculum design materiaiz, and personnel which contrlbute towara maximum learning. -

New apprbaches to organization, guidance and evaluation will be examined.

.
-’

24; 262 - 24. 253 Language Arks in the E]ementary School (J 3 credit
hours) o : . ) \

- . An 1ntroduct10n to the methods and materials for effective
teaching of readlng, oral and written expre551on, spelling, handwrltlng,.usage
and literature. Con51derat10n of the role of linguistics and the inter-
relationships of the language arts 1s given through the types of activities
selected. - Language skills are -taught within this framework and are related

to the experiential and development abilities of children at this level.

. - 24.266 Teaching of Social Studies in the Elementary School (3 credit
-hours) s - :

A consideration of the placé’of Social Studies in Kindergarten
and Grades 1-6; of their objectives and subject content; and of-the methods

v . .
of teaching them. The course will include a survey of the Manitoba Primary

—— e

and Intermediate Social Studies Curriculum and the development and analysis of |
a Social ‘Studies unit.

et~

* 24,273 Teaching of Science in the Elementary School (3 credit hours)
The course deals largely with the philosophy, content and teaching
method., of the Manitoba primary and intermediate science programs. Laboratory

experiences form an integral part of the course. \

24.278 Tezching of Mathematics in the Elementarvachool’(% credit
.. £

hours)
L]

This course involves a study of objectives in the teaching of

B0



principles, and skills to problem-solvifig in situations within the experiénce
of the child. ’ ' ' j/
, . | // .

25.260 Psychology of Teaching and Learning (3 credit hours)

4 These courses are designed to aid the teacher to undgfétand and
apply the basic principl$§ of psychology underlying the behagiof,é;d learning
of pupils in junior high. . It will include such areas as: instructiqnal
,mobjectivesT"ente;ing-beﬁavioruﬁintelligencerwmotiva;ion,ndisadvantéged}vmlearningﬂ—~
(cognitive, afgeétive, psychomotor skills, creativity), evaluation, and teaching

(roles, self-concept, innovations). <o ‘\T“‘\~.

EDUCATION OPTIONS (Some example:s)
24.276 - 277 Pre—School;Education I (3-3 credit hours)

An optional course in Nursery-Kindergarten teaching. Stucents
will be part of observation-participation teams in the University and public
school kindergartens. Course work will include curriculum development and
planning intensive study in specialized pre-school interest area, in case studies
of individual children, and -in wdrk with parents and teachers.

Registration in this course covers the“full year. 24.277 demands
24.276 as a prerequisite. -

v- J

24.360 Education of the Canadian Indian-Metis Ckild (3 credit hours)

<

A survey of the fundamental processes of cultural development,
transmission and change, as illustrated in Indian and Metis communities. Emphasis
yil; be on cross-cultural studies of personal:ity, enculturation,»valueé, peer

and folk culture, cultural chang: and normative culture in the education of the
' Indian-Metis child. , ¢

-

24.361 The Strategies for Teaching Canadian Indian-Metis Child
Prerequisite: 24.360 {5 credit hours) '

m™--. role of the school. in the Indian-Metis communities tcdayf.

.
v

Strategies f {:facilitating a learning environment in those communities;

curridhlpm}»pr?cedures and materials; observations and participation in the



cataloguing and processing, and to circulation methods. Consideration will

be given.to the teaching of library skills in the schools, and to the role of

the classroom teacher in the library.

24.369 Introduction to Audio-Visual Education (3 credit hours)
A general- introductory course covering the characteristics,
advantag © = limitations ﬁnd practical use of both audio-visual equipment ‘and

e *projected—-»-and' -non—pfoj ected-materials: e e e e T T e

24.373 'Teaching English as A §econd Language (3 credit hours)

) Th{é'course is designéd for the teacher planning to teach
children whose first language is not English.. Attention will be given to the
differences in the linguistic structure of English and the native language;
and teaching techriques developed to overcome difficulties'resulting from these

differences will be introduced. _ .
24,266 VYoung People's Literature (3 credit hours)

Offers a study of Pooks designed for the twelve-to-eighteenh year
old, with a backéround stu@y of a special teen-age literature and present day ,'
trends in the writing of young people's books, along with sﬁggéstions for readi .3
interes£ groués and book seléction~programmes. This course is desiéned fqr the
junior-senior high school and may, uﬂder certain circumstances, pe offered
conjointly with course 24.365.

’

24.172 -Introduction to the Cree Lang:age 1. No prerequisite. -
(3 credit hours)

An introduction to the skills necessary for effective teaching of

the language. This will include reading,.wriglng, and the phonetic and grammatical

structpfes of .the languages, especially in comparison with the phonetic and

grémmatical structures of English.

v e
“
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to the present. Emphasis is placed on the history of French Canada as well as

on the social and political development of the nation.

54.322 The Canadian North (A)
Admission by permission of Instructo:r

-

An intensive study of the discovery, exploration and subsequent

history >f Canada's arctic and sub-arctic regions. Students will carry out

~individual research on topics both historical and contemporary.

90.131 Introduction to Anthropology No prerequisite. (6 credit hours)

A comparative study of society and culture with some attentlon to

" form, .content and variation in social organlzatlon, pOlltlcal and econom1c3

lnstltutlons, religion and aesthetics. The course will focus on the detailed
examlnatlon of concepts and methods in the study of culture _soeciety and race.

It will present current theory and practlce in ¢pplied social anthropclogy as

“. well as outlining the other major branches of the discipline and their inter-

relationships. - 5.

L3

90.130 Introduction to Sociology No prerequisite (6 credit hours)
A sye}ehatic introduction ‘to the scientific study of man and
society includingoeuth areas as oulture; the major social.institutions; race
ethnic relations; sociaiizationf population; urbanism; sacial stratification;

social conflict; social change; social interaction; and deviance.

, 90.280 A History of Native People in Canada No prerequisite
(3 credit hours) '

A historyv of native people since the discor-ery of Canada. The
study will include a look at 1nteract10n among nation people stemming directly -

and indirectly from contact.

90.281 Contemporary Native People No prerequisite (3 credit hours)
A descriptive and analytlc examination of the contemporary native
;eople of.Canada presented through lecturee and seminars. _The course will
«- ~lude some consideration of Tndian legal status, treaties and seript; native &38

~raanizations and their roles todav: Band and settlement ordanization and
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A WORKING PAPER ON EDUCATIONAL NEEDS AND THEIR LiNK

TO TEACHER CENTRES

v .
Prepared by:
Barry Hammond
for the
Teacher Centre Committee
- Meeting, April 1975
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teachers. These changes will be listed below. Following these lists a
summary of recommendations which result from these changes will be given

along with suggestions for implementing the recommendations.

L

"EDUCATIONAL CHANGES . e e

1. New research on how children learn seems to show that the symbols

and the sumbolic processes now used in the elementary school should
be baged on concrc;c objects, apparatus and real’cxperienccs which
'can‘be.algercd by the learner. Piaget and others have fourd that
most children before the age of thirtecen cannot acquire concepts
effectively and cannot comprehend symbolic processed meaningfully
: withqut concrete materials which they can transfgrm/;;d manipﬁlate.
Our schools have been moving toward less abstract modes of teaching
. ~ with the addiﬁion of pictures, in books and audio visual devices. Yet
thase fall short of the concrete base which ought to form the core
of the elementary curriculum.
~Kncwledge in this ngé is now under-tood te be a pzrsonal construction
by the learner resulting from the process'of fitting new information
and experiences into the knowledge already acquired. Previous views

of knowledge saw it as something objective and external to the knower.

However, recent rescarch by Polanyi, Piaget and others show that only

vl
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interests, strengths, and experiences of teachers, and of children and

their parents. Teachers and children, supported by parents, and

specialists, assume t:e main task of curriculum development.

« 3. As the rate of soc1eta1 _Change has 1ncreased so has the rate of
obsolescence of knowledge. This fact has caused a lag on the pa;t ;fm—MWF”h~_~
text writers and publishers in keeping pace with current thinking
and with matching th; interests of learners.
4.

Another spin off from the‘increased rate of social change is that
teachefg-find.a need: for cuutinual updating of tucir skills and
knowledge. As each:teabﬁer's'needs are likely to be unique and specific
it is important that each have the opporfunity to define the nature of

. v . s . PR
the inservice education needed and that there be the opportunity for

continuity betﬁeenfthé rhases of this education as their program develops.

-

v .

VALUE CHANGES

a. In the seventies there appears to be a trend toward shifting more

decision making power and more autonomy to those who actually deliver

services to people. In schools this is the teachers and others who

work directly with children.
Also in this decade there appears to be a greater appreciation of

diversity. The uniqueness of individuals and of groups in schools is

now appreciated as well-as their likeness as human persons.

K4 \ 9 :{‘ -~ ‘ ’




from the competitive model characterized Dy Urgged luuiviuuaiaoe

- W Le. —

2 more co-operative sharing among people committed to a common taske

. Teachers are finding more opportunities to exchange information on

classroom organization, on ways of teaching and on content used in

thelr classroom, T

RECOMMENDATIONS

The educational and value changes mentioned above lead to the

-

following recommendations:

1. New understandings of the learning process point to the need for more
concrete objects, apparatus and real experiences in schools. Some
concrete devices can be purchased. However most materials are too

spec1f1c .or too expensive to be purchased. So these musy be constructed

"by teachers and studints as shey are needed. If this recommendation
is to be implemented then centres must be established which are’
accessible to teachers and students and which contain raw mater 1dis
like wood, cardboard, tools, and screws. 4s well advisors on the use
of materials and on teaching shou%d be available to offer support and
suggestibns to these using the centre.

2. New views of knowledge point to the,need.for curricular units and projects

.which are built on the experiences and interests of the learners

Centres can facilitate moving .- these forms of orgarizaton by

v 3
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> AN
by teachers from several schools who work together

.
-

on a project which®
they field test with there own students. The revised product would

then be edited and typed on stencils. Other teachers wishing to use

these materials could requést the copies needed. - To implement this
plan a centre is needed for the teachers to meet. Also an editor,

a typist and perhaps a graphic artist could be called upon to assist

in the production of this unit.

A centre is needed which teachers may use as the locus for their

.-
W

inserive education. Such a place may provide a centre for courses

and workshops. But mainly it is a place which can be used after

school,.on holidays or for released time work by people who wish to
) Y

make new materials, duplicate materials or consult books and people
: - .

at the centre. ) .

v .

s, If teachers are to be given more responsibility for classroom organization

and curriculum development then they must be supported by specialist

staff who are available to respond to teachers' needs mainly in the

¢

classrovm. The main thrust of this help should be to show teachers

how to make their own materials rather than te do these things for teachers.

6. If-diversity is to be valued then centres must be designed which can

respond to the special needs of teachers when they arise. Courses ‘in

guitar playing or gardening ought to be provided if needed. Such

centres should be accessible to'teacheré and open at times convenient

R X )

-




TT TT TTtpTesvevte pusLLILD VL LE3PUNSES MAY DEe round and
- varicties of experiments tried which would be difficult for individual

~ teachers to accomplish,

If a centre is to accomplish the tasks outlined it must be

characterized by at least the following:
a. it must be responsive to needs defined by teachers. This means that

teachers must form the effective part of the decision making groups

guiding each centre.

b. it must be accessible to teachers, and flexible in its hours of operation.

€. it must provide teachers with resources which they can use in responding

~—

to fﬁ%*ncgds they define in the classroom.

~
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. In thls attempt at objectlve.cgllatlon of three’ coord1nators' responses DR
/ " , L s . . ; 'f" . ‘~ . Lo ‘_._ B - . L c e .j.:‘lf

‘*’““‘"I’follow the”categories“prop' ; y”Don”Robertsnn s‘letter-of March

~ : [

v_‘, v. ‘ . . 3 . L ,'. ;‘- Tt " ,"; . . ‘-. v’_ ’:.‘.. ’v_.: . . ‘ ) .'
oo a) Admlnlnstratlon of the centre and prdblems of communlcatlon- o

g e o . . .o & : - "T_l
Centtre admlnstratlon ranges—from—the concern for supplles, books,_ -j Y

i . . e - 4 . :
equ1pment of the students -and. the Teachlng Centre (partlculary 1n new -

By . N

L' ‘centres) to 11ason W1th pr1nc1pals and teachers in older centres. it

. g
N

.fA is therefore a large aspect of the coordlnatcrs responslblllty AT
. . . o 0"" v - . Ce :
/ . ;It is t1me—consum1ng .because of the 1solatlon oF the centres and e

i
. v

. . ° Y .
fer e \. .,A_..._.... N """'0' e B T LRI EIE TP [, g e e e

3 .
/ L contanulng transportatlon problems. wlnnlpeg and Brandon offlces must St

’ [
.

-asséss the coordlnators of. the books, supplles etc. that are sent o f_‘.“i

; e ‘ ¥ s
whlle coordlnators must- needs record what they have in thelr centres _glav' :

K]

. N o P

' and plan well ahead as toﬁfuture needs. L] 31 Y

o

. . Y .
. s q ,.:, - \ .

" For the coordlnators Wlth teach1ng and tutorlal responslbllltles Ln

~ S ‘|' ’

A ' ‘ \ ‘
. ' A other centres, admlnlstratlon becomes problematlc because of tlme ~f

‘-~‘../-

o _ﬁz.j away from the home centre.' To teach one day at another centre/often~
T necessltates belng absent for two days for the gettlng there." ey T

- : ' - e e
- ,

‘ leaxthe long dlstancés, communlcatlon has béen fa01latated thus
N . . / .- ., . ’ ‘D

9'

far by a personal closeness between-mostlof the personnel 1n the » ) S

o e ..'
oL

‘5 pro;ect people have been W1111ng to spend tlme dlscu551ng and - 3 .

'

explalrlng 1nformally by phone and through personnel meetlngs'»A:f }:.A ‘f’7

7/ both on the road and 1n the Centres. Thls is essentlal 1f—decentral- —
: / : T ,
i 3 -1zatlon of authorlty 1s/to work as 1t must, 1f 1solated centres are :

.h.‘ ) o .-v: LI T , B . // 2 L. ‘:‘». N "" J‘ ] " f C R B .
PR to be tenabl; off-cappus/unlversltles.n*--; L o R
e i?»f.;";f“4*“ﬂ."ff" & ’/ | 2)8 AN . '.lffgﬁf:€ '»:'5";';¢azf}
Lt . P -’i . ‘, ) '{‘ \/‘ | . “ '_,‘_: ) :._,(‘.V T .

; : ‘ ' / ,_. . : | . S L e e e e

L R S X , . o
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b) Liaison with the Community:. . .~ ° . %
]3LiaiSon haS'a two-headed constitution.'h It;is made up initially * .

'»of settlng LP a productlve relatlonshlp w1th the sbhool staff to

. - \
"3- ’ .. -

'_facllltate student teach1ng to provoke utlllzatlon of the teachlng e

a
.,/

DT centrexand to 1nvolve school personnel.ln course . dellvery, content,

o .. ! . 3 ) ’
. - ~ L.

and Brandon Unlver51ty cred1tatlon for themSelves. '_ oL ‘

".‘~- *,

. -In the long-run‘lxalson 1s the relatlonshlp w1th the Local BUNTEP
. A

fyn - Commlttee and thereby, w1th the entlre tommunlty (spec1f1cally the
[ o~ - . _\. .. . ‘, . 3

. o*

“ N a0 S S

‘L{;’ be pursued actLvely without endanger1ng 1ts p0551b111ty._ There are

“ =,'“ ¢ - ' * C X
; o many 1nv151ble tenslons w1thln a small communlty . The act1ve purgult
N . . P . ,
of communlty 1nvol%ement may land the coord1nator w1th1n one group WP
- ™~ .

. . » \ W . l

¥

Y : ' l T t
S ‘to the pOSSlbllltY of closer and closer llalson with the LoFal

|
i
Pl
T

: BUNTEP Commlttee, but hls ob]ect1v1ty must be seen to be pure, and

o . 4 -

N < ’ '«\
Lot @ 1s pr1mary concern for the BUNTEP students must be hlS only apparent
3 L . ) : . - \, ! |
‘ loyalty w1th1n the many concerns that the BUNTEP program affects. A

Nt & . . . ' \ >
Lo s ‘ LN . v . R
S The coord1nator S relatlonshlpow1th school personnel,‘albeit less‘\; .

et IR ; - ke ;oA B VR S I .

TN 1mportant in the long runh rememberlng that they often const:Ltute'j

: : b LS . e T s AW

.an expatrlate communlty unto themselves, 1s the 1n1t1al'51tuat10n:f

._.,._ [ “

1
1 : . P

t
g2

“Qentres on Reserve).H‘Thls latter-llalson functlon 1s-one&that cannot” - .

.~Jt F of local loyaltles which w1ll iééa,hlm the trust of. essentlal'persons'

- out51de that group The-coordlnator then must make hrmself avallableq.

to be controlled. Thereafter llalson w1th the Centre commlttee\t”"

-

[

L, becomes more fru1tful as the coord1nator has already establlshed‘
. .x_

L . . . . . . N . [
Tioa p - ‘. .

: hlmself w1th a few of 1ts members. the pr1nc1pal~ the teacher

e RSN
7 1

f- representatlve‘ the shcool coordlnator and the BUNTEP student

~

‘. represeptative. AU o 47 "'?4' -
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Meetlngs W1th the local commlttee m1ght be every Six’ weeks. o ¢ SRR o

S ‘mlls lrkely that Only one or two communlty members W111 become

' 1nV01Ved.‘ Their functnon mlght—extend a11 the way from personal o

K ~a .

ouse111ng espec1a11y concernlng absenteelsm,/to pro;ect and e

A v

'fstudent evaluatlon and egentual academlc coord1natlon W1th1n the

center. These“communlty people are'alsoiéssential to judglng the

dlrectlon of future extension of the mlnlécampus.
e Course Instruction-. | o ) T ' o
v EE - .

B _ Preparatlon of courses prior to dellvery-is'essential if'only']_ S - P ‘

s

'ﬁpcause of the/dlstance from centres of resource (books,:, ‘ R .-

.
’ . / 5 : . - .
: )2 .

perlodlcals, coplers etc ) ut in addltlon, thls is 1mportant »

i
° because courses are somet1mes team—taught, or contrngencles w11l

/ W . w3

‘require the coordlnator to carry through certa1n portlons of ‘@ UL N

: : : N : : .
A ;course‘if or when an 1nstructor is absent. Lo T N

4 LT . A

It can occur that 1nstructors na1ve about the north or native-

students, thelr sen51t1V1€1es, w111 make lnapproprlate»presentatlons’-3 o
e or request presumptuousasslgnments., The qoordlnator should See '
' ) . J‘ V .
EEE h;mself in a posllton to boldly adapt these componep a course
. \_." . ! P R L T
N T so that they become more acceptable to)the sltuatlon."‘! Lo e
L o Studentsnwant 1nstructors to st y as long as pbsslhle.w:_if; ‘.sg-;’zf
. ',‘d): ‘.Supervs,slon of Field Experlence. . '- s e - ' e
v ! . . SN T : ~ KSR w .. .q“
. /J ; '[ N f - o x‘ ',", V'i;i
- /: : The teacher workshops—and—teacher—student'wqushpps on-practlce SR R
o N AT R

teachlng}umve been found very useful, and 1t 1s suggested they o fgfj

/s 'tbe~slated for mld—term as well as pre—term.(The Pas) g :] }rr_;j' x

S L

L Practlce—teachlng becomes more_and more 1mprtan€ as the course

year thls takes a good dea1 of the coordlnators

1 . S

moves on.: By th1rd

v

s teachers and students requlre progresslvely more 1nformatxon;'jj
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/’IL . e ' \
! - ) . . o )
- 'l\_ . .v ;:’//:.. L . ' ..: ) :N_.'

[ .
uragemeﬁt and[evaluatlon. (v1d the 3 phases)
: ,{ ' L \\ :
e flrst phase (Nelson ‘House) it was left to the students/to.‘jj(
w1th mlxed results, It is. ol

n- tlmetabIes,
BN
tor an cooperat;ng )

;1In th
/ ' _f set_up‘thelr observatlo
ted that others besldes the coordlna
e-teachlng\v aluatlon

Lo specula

student pract1c
N
ssentlal relatlonshlps.

I ' i‘, teacher mlghtltakeﬂpart in
ators 1nvolvement W1ll straln e
Centre.'b' o “;' .
entres the coordlhator is'more.'

1t.

' ,1f the coord/
Resource Person For Teachlng
1auon of Teachlng o

s overlord by defau The goal i

l"_:f:;"f At the_inib
.,\' . than a- resource person-_ he i
| “- fox” the Teachlng Centre "to-be run by Teachers an
low'to relate to the 1deas and

d BUNTEP students.r

There does not seem o

s have been very s
or will continue

: HOWever teacher
o §: N
a Teachlng Centre~1mposes.

act1v1t1es that
Theicoordinat

olutlon to thls one. l
e centre untll the Teachers feel
: ~ t7 '

i to be an‘actlve S
N ",

to use a;lot of tlme organ1Z1ng th

: [ H.-'\‘ v ’ N 3 \

.
. V
take in 1ts eX1stence.

o R }

The coordlnators relatlonshlpbw1th students takes y'twists and |
ace Even grantlng a s1tuatlon of trust
§ . . R L S .. .
P as the students B R

v

ns dlfflcult to tr
n the relat10nsh1

' S tur

L L
ii
th

kthere occur s

.

powers and practlcal abllltles W1th1n the

. ) : / N .
It 1s these stra1ns- ,.'d' S
v .-." '.(
ning-

NES tralns i

" .
T “responslbllltles,

- REOTIEN program
AUERY ¥ .
I :'Lthat sexye’ to develop the
S SRR
: environmfnt glven the fundamental novelty o
‘the roles of the persona W1th1

‘change and grow.

admlnlstratlon,
)
r-a productlve lear

pOSSlbllltleS fo
f much of the pr03ect

n the_ ‘p';'ﬁ

j‘ g;' _ ,f'tact1v1t% Many of:
S ¢ :

R projecttare Stllllln process of deflnlton. roles partlcularly
o i . i ¥ ) ) ‘ : .
of the coordlnator and the BUNTEP student. -?;f', o7

: ] o e ,
deallnes for asslgments, L al
N LW

pages and changes, are not flxed 1n wrltlngl ‘Should ‘fﬁ

141()1';”

and 1ntent.f

sal,

Sy Guldellnes for

~student dlsmls

R

allowaAceﬁstop
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& | ' . e .
o B . fon |
; ; : e
l; X ) 4 b .
" A  they be? F " Lt “" ‘ Ca
9. Flnanc1a1 Arrangements- . ‘ : - v ) o
| ) : . o s e e it .
[P ST o TR
T It 1s generally félt that money ava11able in thg centre, , i
o 3 . = . .
f ,‘ placed &p the category of “emergency ', .has not,been‘enough. )
‘,‘ -« ' ) s R o . )
\ 'Qn the. other hand the - coordlnator.has a reasonable power of ‘ o
; T~ . I
\\ purchasing,andfrequest for the 1mplewents of 1earn1ng and o R
0 . . ' . : . LN
; \_ . - . [ : . . ) . . ]
| 0 RO \\ teach:Lng., o " ) Y - S . T
‘,. ; » i ' o N ) ? ) ' : . RN
_{ RS, »Guldellnes for’ spendxng and a flxed statement of students , e
! L3 ! LY 1 . . N
I : . .
; £1nanc1a1 rlghts (spec1a1 monies over and above allowance) are not o
' jV'n-eXistence; Whlle thls c1rcumstance is a dlqadvantage on the ‘ s
- o \ R
'B\-fgce of 1t, it does permlt a good 1eve1 of flex1b111ty and, ' .y' RS
L 'demands many day-to-day,flnanclal dec1510ns of the coord1nator that ff..i’g';
: wif} meet spec1a1 requlrements of each center. ' : : S .
| T - ° ..- - d
, L
.’- .“ ) ' ~
:\"
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